


Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2024 to 2027 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Timbertree Academy

Number of pupils in school

213

Proportion (%) of pupil premium eligible pupils

39.39%(78 children)

Academic year/years that our current pupil premium 2024/2025

strategy plan covers (3 year plans are recommended) 2025/2026
2026/2027

Date this statement was published December 2024

Date on which it will be reviewed September 2025

Statement authorised by

Michelle Green
Executive Headteacher

Pupil premium lead

Harjit Chahal
Headteacher

Governor / Trustee lead

Claire Ferens

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £114,945
Recovery premium funding allocation this academic year | £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £114,045




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they

face, make good progress and achieve high attainment across all subject areas. The

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker. The activity we have outlined in this statement is also intended to
support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the use of PPG funding for pupils whose education has been
worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e have the highest expectations for all regardless of background or barriers to
learning

e ensure disadvantaged pupils are challenged in the work that they're set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve

e act early to intervene at the point need is identified.

e ensure disadvantage pupils are able to access the same enrichment
opportunities as other pupils




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many disad-
vantaged pupils. These are evident from Reception through to KS2 and
in general, are more prevalent among our disadvantaged pupils than
their peers.

On entry to Reception class in the last 2 years, between 60 - 80% of our
disadvantaged pupils arrive below age-related expectations compared
to 30 - 45% of other pupils for Listening, Attention and Understanding
and Speaking.

Assessments and observations indicate that our youngest disadvan-
taged pupils have been impacted far greater by the partial school clo-
sures compared to other pupils in relation to phonics attainment. This
negatively impacts their development as readers.

Assessments and observations indicate that disadvantaged pupils are
less fluent in their reading and the gap between those children that read
widely and those children who don’t is now increasing. Standardised
tests indicate that a proportion of disadvantage pupils are working below
the standard expected on entry to their current year group, especially at
KS2 compared to other pupils.

On entry to Reception class in the last 2 years, between 60 - 80% of our
disadvantaged pupils arrive below age-related expectations compared
to 45% - 55% of other pupils.

Our assessments (including wellbeing survey), observations and discus-
sions with pupils and families have identified social and emotional is-
sues for many pupils, notably due to a lack of personal development
and enrichment opportunities during school closure. These challenges
particularly affect disadvantaged pupils, including their attain-
ment.Teacher referrals for support have markedly increased during the
last few years require additional support with social and emotional
needs small group interventions.

Our attendance data over the last 3 years indicates that attendance
among disadvantaged pupils has been between 2 - 4% lower than for
non-disadvantaged pupils.

14 - 27% of disadvantaged pupils have been ‘persistently absent’ com-
pared to 3 - 10% of their peers during that period. Our assessments and
observations indicate that absenteeism is negatively impacting disad-
vantaged pupils’ progress.

Our school records indicate that parents of disadvantaged pupils are
less likely to attend school events and workshops and therefore are not
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as informed or equipped to be able to help and support their child at
home compared to parents of other pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved oral Assessments and observations indicate significantly im-

language skills and proved oral language among disadvantaged pupils. This is

vocabulary among evident when triangulated with other sources of evidence,

disadvantaged pupils. including engagement in lessons, book scrutiny and ongo-
ing formative assessment.

Improved phonics Year 1 Phonics screening outcomes in:

attainment among 2024/25 show that more than 75% of disadvantaged pupils

disadvantaged pupils met the expected standard.

2025/26 show that more than 80% of disadvantaged pupils
met the expected standard.

2026/27 show that more than 85% of disadvantaged pupils
met the expected standard.

Improved reading KS2 reading outcomes in 2026/27 show that more than
attainment among 80% of disadvantaged pupils met the expected standard.
disadvantaged pupils.

To achieve and sustain | Sustained high levels of wellbeing from 2026/27 demon-
improved wellbeing for strated by:

all pupils in our school, e qualitative data from student voice, student and parent

particularly our surveys and teacher observations
disadvantaged pupils. o _ _ S _
e a significant increase in participation in enrichment ac-

tivities, particularly among disadvantaged pupils

To achieve and sustain | Sustained high attendance from 202/24 7demonstrated by:

improved attendance  the overall absence rate for all pupils being no more
for all pupils, than 4%, and the attendance gap between disadvan-
particularly our taged pupils and their non-disadvantaged peers being
disadvantaged pupils. reduced by 10%.

e the percentage of all pupils who are persistently absent
being below 10% and the figure among disadvantaged
pupils being no more than 3% lower than their peers.

Improved parental Sustained high attendance at school events and workshops,
engagement and from 2024/25 of disadvantage parents demonstrated by:
communication

between home and e 80% attendance at parent workshops — phonics,
school with parents of handwriting, maths

disadvantaged pupils

e 100% attendance at parents’ evenings
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100% signup on Class Dojo




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £45,000

diagnostic assessment and
feedback accurately
supports planning and
provision to promote catch-

up by:

Purchasing of standardised
diagnostic assessments.

insights into the specific strengths and
weaknesses of each pupil to help
ensure they receive the correct
additional support through interventions
or teacher instruction:

Standardised tests | Assessing and
Monitoring Pupil Progress | Education
Endowment Foundation | EEF

Activity Evidence that supports this Challenge
approach number(s)
addressed
Effectively embed EEF Rationale: Expert teachers 1,2,3,4,5,6
evidenced-informed develop a broad array of teaching
practices to ensure that the strategies that, combined with subject
quality of teaching, knowledge and knowledge of their
curriculum and provision is pupils, positively impact upon learning
consistently strong in all year | Improving the quality of teaching—both
groups and secures catch-up | the planning and implementation—is
across all areas of the almost always supported by high
curriculum. quality professional development.
, , https://www.cambridgeinternational.org
Purchase high quality /support-and-training-for-
curriculum resources schools/teaching-cambridge-at-your-
(CUSP) which explicitly school/great-teaching-toolkit/
teachers tier 1 and tier 2
vocabulary.
Jim Knight: Instructional coaches
Train experienced teachers partner with teachers to help them
as coaches and implement improve teaching and learning so
Instructional Coaching to students are more successful. To do
improve the quality of this, coaches collaborate with teachers
teaching and learning. to get a clear picture of current reality,
identify goals, pick teaching strategies
to meet the goals, monitor progress,
and problem solve until the goals are
met.
What do Instructional Coaches do?
(instructionalcoaching.com)
Ensure highly effective Standardised tests can provide reliable | 1,2, 3,4,5,6
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PIRA/PUMA/Ready Check
Go/MARK

Training all staff to ensure
assessments are interpreted
and administered correctly.

Embedding dialogic activities | There is a strong evidence base that 1,2,3

across the school curricu- suggests oral language interventions,

lum. These can support pu- including dialogic activities such as

pils to articulate key ideas, high-quality classroom discussion, are

consolidate understanding inexpensive to implement with high im-

and extend vocabulary. pacts on reading:

_ Oral language interventions | Toolkit
We will purchase the Strand | Education Endowment Foun-
following resources: dation | EEF
e Explicit Vocabulary
Instruction Curriculum

We will provide training to all

staff on the delivery of explicit

vocabulary instruction

Purchase of WellComm There is strong evidence that the rate 1,2,3

speech and language toolkit | at which children develop language is

to assess, track and support | sensitive to the amount of input they re-

early language development. | ceive from the adults and peers around
them. The number and quality of con-

Provide staff with CPD so versations children have with adults

the toolkit can be imple- and peers throughout the day in a lan-

mented. Share best practice | guage rich environment is crucial.

from other settings through

United Learning network,

United Learning EYFSlead | EEF blog: The ShREC approach —4

visits and leads training/visit. ewdenqe—mformed strategies... | EEF
(educationendowmentfounda-
tion.org.uk) EEF | Communication and
Language (educationendowmentfoun-
dation.org.uk)
Communication and language ap-
proaches typically have a very high im-
pact and increase young children’s
learning by seven months.
https://educationendowmentfounda-
tion.org.u k/education-evidence/early-
yearstoolkit/communication-and-lan-
guageapproaches

Purchase of training and de- | Phonics approaches have a strong 1,2,3

velopment days to support

evidence base that indicates a positive
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the delivery of a DfE vali-
dated Systematic Synthetic
Phonics programme to se-
cure stronger phonics teach-
ing for all pupils.

impact on the accuracy of word reading
(though not necessarily
comprehension), particularly for
disadvantaged pupils:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly from
disadvantaged backgrounds. Targeted
phonics interventions have been shown
to be more effective when delivered as
regular sessions over a period up to 12
weeks:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

By the end of year 6, pupils’ reading
and writing should be sufficiently fluent
and effortless for them to manage the
general demands of the curriculum in
year 7, across all subjects and not just
in English. Gov.uk: The Reading
Framework

Further enhance our whole Reading comprehension strategies are | 2,3

school reading provision to high impact on average (+6 months).

prepare all pupils to become | Alongside phonics it is a crucial

readers for life, fostering a component of early reading instruction.

deep love of reading for both | https://educationendowmentfoundation.

pleasure and information org.uk/education-evidence/teaching-
learning-toolkit/reading-
comprehension-strategies

Improve the quality of social There is extensive evidence 4,5,6

and emotional (SEL) learn-
ing.

SEL approaches will be em-
bedded into routine educa-
tional practices and sup-
ported by professional devel-
opment and training for staff.

associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships
with peers):

EEF Social and Emotional Learning.
pdf(educationendowmentfoundation.or

g.uk)




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 35,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Purchase of a Oral language interventions can have a 1,2,3

programme to improve positive impact on pupils’ language skills.

listening, narrative and Approaches that focus on speaking,

vocabulary skills for listening and a combination of the two

disadvantaged pupils show positive impacts on attainment:

who have relatively low | Oral language interventions | EEF

spoken language skills. (educationendowmentfoundation.org.uk)

e Primary Wellcomm
Toolkit
Additional phonics Phonics approaches have a strong 1,2,3

sessions targeted at
disadvantaged pupils
who require further
phonics support.

RWI Tutoring

evidence base indicating a positive impact
on pupils, particularly from disadvantaged
backgrounds. Targeted phonics
interventions have been shown to be more
effective when delivered as regular
sessions over a period up to 12 weeks:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

One to one tuition is very effective at
improving pupil outcomes. One to one
tuition might be an effective strategy for
providing targeted support for pupils that
are identified as having low prior attainment
or are struggling in particular areas.

https://educationendowmentfoundation.org.
u k/education-evidence/teaching-learning
toolkit/one-to-one-tuition

Small group tuition has an average impact
of four months’ additional progress over the
course of a year. Small group tuition is
most likely to be effective if it is targeted at
pupils’ specific needs.
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https://educationendowmentfoundation.org.
uk /education-evidence/teaching-
learningtoolkit/small-group-tuition

sessions/interventions

Small group tuition | Toolkit Strand |

targeted at

Education Endowment Foundation | EEF

disadvantaged pupils
who require further
support.

PUMA
Mastering Number
Third Space Learning

Additional reading Reading comprehension strategies are 1,2,3

comprehension sessions | high impact on average (+6 months).

targeted at Alongside phonics it is a crucial component

disadvantaged pupils of early reading instruction.

who require further https://educationendowmentfoundation.org.

reading support. uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies

PIRA

NESSY

Additional maths Small group interventions 4

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 34,942

visits - Cognitive Assessment for
specific children

EEF - “Targeted support for
struggling pupils should also be
a key component of an
effective Pupil Premium
strategy; as well as strategies
that relate to non-academic

Activity Evidence that supports this Challenge
approach number(s)
addressed
Mental Health/wellbeing/Growth EEF (+4) Social and emotional 4
Mindset Champion in school Mental learning (SEL) interventions
Health first aider available in school seek to improve pupils’
when needed decision-making skills,
interaction with others and their
self-management of emotions,
rather than focusing directly on
the academic or cognitive
elements of learning
Access to Educational Psychologist EEF (+3) 4
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factors, including improving
attendance, behaviour and
social and emotional support.”

To further develop and enhance
partnerships with parents and the
school community to increase
parental engagement in their child’'s
learning

Parental engagement has a 6
positive impact on average of 4
months additional progress

EEF guide to pupil premium
“There is an established link
between the home learning
environment at all ages and
children’s performance at
school’”.

Increase wider opportunities for PPG
children to develop their cultural
capital. This will include providing
free of charge breakfast and after-
school clubs, the tracking and
monitoring of PPG participation in
extracurricular activities, student
leadership etc.

There is a small positive impact | 4,5
of physical activity on academic
attainment (+1 month). While
this evidence summary focuses
on the link between physical
activity and academic
performance, it is crucial to
ensure that pupils access to
high quality physical activity for
the other benefits and
opportunities it provides.

https://educationendowmentfou
ndation.org.u k/education-
evidence/teaching-
learningtoolkit/physical-activity

Embedding principles of good
practice set out in the DfE’s
Improving School Attendance
advice.

This will involve training and release
time for staff to develop and
implement new procedures and
appointing attendance/support
officers to improve attendance.

The DfE guidance has been 5
informed by engagement with

schools that have significantly
reduced levels of absence and
persistent absence.

Contingency fund for acute issues.

Based on our experiences and All
those of similar schools to ours,
we have identified a need to set
a small amount of funding aside
to respond quickly to needs that
have not yet been identified.
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

Our evaluation of the approaches delivered last academic year is here:

Challenge 1: Improved oral language skills and vocabulary among disadvan-
taged pupils.

Assessments and observations indicate significantly improved oral language among
disadvantaged pupils. This is evident when triangulated with other sources of evidence,
including engagement in lessons, book scrutiny and ongoing formative assessment.

Challenge 2: Improve learning behaviours of Year 1 pupils

Assessments and observations indicate significantly improved learning behaviours of
pupils in Year 1.

Challenge 3: Improved phonics attainment among disadvantaged pupils

2023/24 show that more than 80% of disadvantaged pupils met the expected standard.

Challenge 4: Improved reading attainment among disadvantaged pupils.

KS2 reading outcomes in 2023/24 show that more than 80% of disadvantaged pupils
met the expected standard.

Challenge 5: Improved maths attainment for disadvantaged pupils at the end of
KS2.

KS2 maths outcomes in 2023/24 show that more than 80% of disadvantaged pupils
met the expected standard.

Challenge 6: To achieve and sustain improved wellbeing for all pupils in our
school, particularly our disadvantaged pupils.

Improvement in high levels of wellbeing from 2023/24 demonstrated by:
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e a significant increase in participation in enrichment activities, particularly among dis-
advantaged pupils

Challenge 7: To achieve and sustain improved attendance for all pupils, particu-
larly our disadvantaged pupils.

Attendance from 2023/24 demonstrated by:

e the overall absence rate for all pupils being no more than 7%, and the attendance
gap between disadvantaged pupils and their non-disadvantaged peers being reduced
by 10%.

e the percentage of all pupils who are persistently absent has decreased in comparison
to the previous years and the figure among disadvantaged pupils being no more than
4% lower than their peers.

Challenge 8: Improved parental engagement and communication between home
and school with parents of disadvantaged pupils

Good levels of attendance at school events and workshops has been sustained, in
2023/24 of disadvantage parents demonstrated by:

e above 80% attendance at parent workshops — phonics, handwriting, maths
e above 90% attendance at parents’ evenings

¢ 100% signup on Class Dojo

Externally provided programmes

Programme Provider
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.

e utilising a DfE grant to train a senior mental health lead. The training we have
selected will focus on the training needs identified through the online tool: to de-
velop our understanding of our pupils’ needs, give pupils a voice in how we ad-
dress wellbeing, and support more effective collaboration with parents.

o offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities will focus on building life skills
such as confidence, resilience, and socialising. Disadvantaged pupils will be en-
couraged and supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected. We also com-
missioned a pupil premium review to get an external perspective.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in class book scrutiny, conversations with parents, students and teachers in
order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s
families of schools database to view the performance of disadvantaged pupils in
schools similar to ours and contacted schools with high-performing disadvantaged pu-
pils to learn from their approach.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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